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Executive Summary
•

•

•

•

•

•

•

•

•

•
•

The purpose of this report is to assess the efficacy of deploying a faculty
collaboration network at Pepperdine University (PFCNET). This project consisted
of a best practices review, a university-wide faculty survey, the deployment of a
prototype faculty collaboration network at the Graziadio School, and the
establishment of general requirements for a university-wide PFCNET.
The results from the university wide survey revealed that the new learning
technologies are helpful for course communication, posting materials, promoting
student discussions, facilitating discussion and collecting assignments. Presently,
the most useful learning technologies at Pepperdine are Sakai, document
sharing, and web conferencing tools.
Technology has become a big part of the modern workplace and online learning
can be efficient in teaching and learning. Although a majority of the survey
respondents are leaning towards using electronic materials and online learning
tools to facilitate teaching, different opinions exist for launching fully online
programs.
The current ten percent growth rate for online enrollments is significantly higher
than the two percent growth in the overall higher education student population.
Presently, 65 percent of institutions of higher learning indicate that online
learning is a critical part of their long term strategy.
Students are becoming increasingly oriented towards using technology.
Technology can be beneficial for keeping students more fully engaged in the
learning process and for providing increased flexibility and convenience. In this
regard, m-learning (mobile) is becoming an integral part of higher education.
Presently, the faculties from GSEP and GSBM have a stronger inclination
towards blended/online programs than faculty from the other schools as
demonstrated by the survey and Sakai usage.
Massive Online Open Courses (MOOCs) have emerged over the past year.
Universities are offering free courses created and managed by their leading
professors at no cost to the student.
The prototype collaboration network developed for this project has been used to
support the deployment of the Graziadio School’s new online program.
Consideration should be given to deploying the system throughout Pepperdine.
The results from this project have been presented at the AACSB Annual Meeting,
the Sloan International Conference on Emerging Technologies, and the
International Conference on Hybrid Learning.
Smaller institutions have expressed an interest in accessing Pepperdine’s online
assets.
Consideration should be given to appointing a university-wide academic
coordinator to help facilitate the transition to m-learning.
Thirty years from now the big university campuses will be relics.
—Peter Drucker (1997)
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Introduction
Higher education has come a long way since Sir Isaac Pitman initiated the first
correspondence course in the early 1840’s. The one-size-fits-all educational approach
of the past is being transformed as a result of changing worldwide dynamics. To
address these challenges, Pepperdine University is working to develop a Pepperdine
Faculty Collaboration Network (PFCNET). To support this effort, a best practices
analysis and a survey of Pepperdine faculty attitudes towards learning and technology
was conducted. The main purpose of the survey was to determine faculty attitudes at
Pepperdine University regarding new learning technologies and the role of faculty
collaboration in helping implement these technologies.
Project Idea
The goal of the proposed project is to design a Pepperdine Faculty Collaboration
Network (PFCNET) in which the Pepperdine community, particularly the faculty, can
converge, share, and exchange ideas to drive innovation regarding student learning.
PFCNET is a nodal system that would bring together the university’s five schools,
various departments and administration. A primary function of the PFCNET is to provide
the Pepperdine community with access to curriculum innovation, databases, cloud
computing resources, m-learning technologies, and implementation strategies. Specific
goals of the platform include:
• To provide an outlet for interchange among faculty on emerging topics
• To identify faculty expertise in these topics
• To provide university leadership a sounding board for critical issues and policies
• To strengthen relationships between individual schools
• To support faculty discussion boards with relevant article links
• To expand Sakai usage
Some of the factors driving the shift in higher education include globalization, student
demographics, sustainability and enabling technology. The technical reformation in
higher education is being brought about by the same networking and computing
systems that revolutionized global commerce over the past two decades. Partnering the
Internet with modern Learning Management Systems (LMS) makes it possible for
Pepperdine to offer a more diverse set of programs on a global basis. Two critical tasks
in this partnering process are the development of high quality curricula and content that
can be delivered in a reliable manner and that will be accepted by the students. In this
regard, hybrid learning, e-learning, distance learning and mobile learning are playing an
increasingly significant role in the collaboration learning process.

PFCN Presentation
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The proposed collaborative network is a learning-centric virtual structure that focuses on
enhancing the education process and solving issues within the Pepperdine community.
Three key characteristics of an effective collaboration network include:
• Coordination – Ease of use and access
• Communication – Capability to share information
• Cooperation – Supports task group realization
These characteristics formed the cornerstone of this project. Figure 1 presents the
overall PFCNET design concept.

Figure 1 – PFCNET Concept Design
Project Objectives
The specific project objectives are presented below:
• Identify current best practices in collaborative learning networks
• Assess faculty and administrators attitudes towards PFCNET
• Identify project success metrics
• Characterize implementation challenges and barriers
• Deploy prototype system at GSBM based on requirements and specifications
• Present the results both internally and at several academic conferences
• Prepare a journal article.
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Project Impact
Many universities are continuing to experience student enrollment and employment
challenges. These trends can be traced to a variety of phenomena including: rising
tuitions, the growth of for-profit and overseas educational institutions, student visa
restrictions, Internet-based programs, reductions in tuition reimbursement, changing
student demographics and the current state of the economy. To meet these ongoing
challenges, universities are currently reviewing both curriculum and delivery modalities.
Enhancing collaboration amongst both faculty and administration offers a vehicle for
helping improve program/curriculum design and delivery. The successful deployment of
PFCNET will help usher in a new era in educational opportunities at Pepperdine through
increased faculty collaboration.
Faculty Adoption of Technology
Adoption of the new learning technologies is an essential ingredient for designing and
deploying a vibrant curriculum. Figure 2 illustrates a modified Rogers’ Adoption Model
(Rogers, 2003). This model is based on the Empirical Rules from classical statistics.
The modification involves splitting the original laggards classification into laggards and
luddites. In academia, unlike most of the commercial world, there are some individuals
who will never adopt new learning technologies no matter the nature of the incentives
and disincentives. The Rogers’ paradigm, as applied to academia, indicates that the
vast majority of the faculty tends to react slowly to the adoption of new learning
technologies. This tendency can be overcome, in part, through a combination of faculty
training and incentives.

Figure 2 – Modified Rogers’ Adoption Model
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Best Practices Assessment and Trends
Presented in the following are highlights from the best practices assessment.
•
•
•
•
•
•

•
•
•
•
•

•
•

•

•

The number of top ranked schools launching online and blended programs
continues to grow
Over six million domestic students were taking at least one online course during
the fall 2010 term, an 11 percent increase of over the previous year
Thirty-one percent of higher education students have taken at least one course
online and this number continues to grow
Many academic leaders believe that the level of student satisfaction and learning
outcomes is equivalent for online and face-to-face courses
Online student satisfaction appears to be multifaceted and therefore requires a
careful examination using multiple rubrics
The significant differences in Sakai usage between the five schools offer
abundant opportunities to improve system utilization via a cloud-based faculty
collaboration system
Faculty collaboration networks offer considerable promise for helping to
implement new learning technologies
Faculty collaboration networks support the deployment of hybrid and online
programs
Faculty training in the new learning technologies is a must to ensure widespread
adoption
Faculty incentives to adopt the new learning technologies is also essential
The building of faculty networks or communities is increasingly seen as an
alternative form of professional development, allowing faculty to share
experience, information and good practice
Cloud computing technologies have changed the way learning applications are
going to be developed and accessed. These technologies are aimed at running
applications as services over the Internet on a flexible infrastructure
Cloud computing enhances the engagement among educational researchers and
educators to better understand and improve their practice, in increasing the
quality of their students' learning outcomes, and in advancing the scholarship of
teaching and learning in a higher education context
Intelligent tutors can help facilitate faculty adoption of the new learning
technologies while at the same time can be used to improve student learning
outcomes
Internet-based business simulation, at both the capstone as well as the individual
course level, provides for a unique and in-depth learning experience
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Survey Highlights
Presented in the following are highlights from the faculty survey. Detailed survey results
can be found in Appendix A.
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•

•

The faculty view learning management systems, academic social networks and
document sharing as the top three technologies for enhancing student learning
Nearly 100 percent of the faculty agree or strongly agree that the modern
workplace is increasingly relying on computer, online, and mobile technologies
Nearly 75 percent of the tenured faculty believe that online learning tools can
create efficiencies in teaching
Of the specific categories listed, faculty training represented the number one
barrier preventing the faculty from more fully embracing online learning tools
Nearly 80 percent of the faculty believe that either a one-half day or one day
training seminar would be the most effective
Nearly 45 percent of the tenured faculty believe that offering online learning will
help recruit new students
Nearly 55 percent of the tenured faculty agree or strongly agree that
Pepperdine’s peer and inspirational institutions are increasing their use of online
learning tools and systems
Nearly 70 percent of the faculty agree or strongly agree that online tools can be
used to evaluate student learning
Nearly 40 percent of the tenured faculty agree or strongly agree that
hybrid/blended programs will be important to the future of Pepperdine University.
Nearly 40 percent of the tenured faculty are currently or will be providing within
two years at least 25 percent of course materials online
Nearly 45 percent of the tenured faculty are currently or will be replacing print
textbooks with electronic equivalents
Nearly 35 percent of the tenured faculty agree or strongly agree that fully online
programs will be important to the future of Pepperdine University.
Nearly 95 percent of the faculty believe that Instructors need sufficient training to
implement online learning
Nearly 60 percent of the tenured faculty agree or strongly agree that a
collaborative network of peer faculty would help enhance class outcomes
Nearly 45 percent of the tenured faculty agree or strongly agree that a webbased service that offers real-time communication and document sharing with
peer faculty would help in adopting learning technologies
In general terms, tenure track and practitioner faculty are more optimistic about
the use of online learning systems

8

Statistical Analysis
To assess the internal reliability of the survey instrument a Cronbach analysis using
SPSS was performed (see Appendix C). The applicable survey questions were divided
into three broad constructs, where the values in parentheses are the number of items
associated with each construct: Online learning is becoming increasingly utilized
throughout academia (5), Online learning is helpful for both teaching and learning (2),
and Faculty collaboration support networks are helpful (2). Cronbach’s alpha tends to
increase as the inter-correlations between applicable test items increases. The resultant
analysis revealed Cronbach’s alpha scores of 0.77, 0.78 and 0.74 for the three
constructs, respectively. For most applications, alpha ranges in value between zero and
one, although technically there is no lower limit. This reliability statistic provides an
indication as to how consistently the variables measure a specific construct. Alpha
values above 0.7 are generally viewed as satisfactory. Therefore, the results from this
analysis suggest acceptable internal consistency regarding the survey design. This
outcome is particularly encouraging since in two cases the construct contained only two
items. Generally speaking, alpha increases in proportion to the number of items in the
construct.
A preliminary statistical analysis of the survey data was conducted using question #16 (I
believe that hybrid/blended programs will be important to the future of Pepperdine
University) as the target or outcome variable. A Chi-square Test of Independence using
faculty status (tenured versus tenured track/ practitioner) as one variable and faculty
views on hybrid programs as the second variable was used to discover if there is a
relationship between the two categorical variables. The null hypothesis in the test
states that the two variables are independent and knowing one does not help predict the
other. A resulted p-value below the desired significance level (which may equal to 0.01,
0.05, or 0.10) will reject the null hypothesis. The results at the 0.05 level for question
#16 revealed that there is a statistically significant association between faculty status
and faculty views on the programs.
To quantify as well as examine the relationship between schools and faculty views on
the programs, two regression analyses were conducted based on the responses of
question #16: one is a Binary Logistic Regression and the other is a Multinomial Logistic
Regression. In the binary logistic regression, the responses from question #16 were
classified into two categories, with responses “strongly agree” and “agree” being
classified as “agree” and the other responses being classified as “disagree”. Category
“disagree” was set as the reference in the regression. As the results show in Appendix
D, the Omnibus Tests indicate a good fit of the overall model with an overall percentage
correct of 68.4%. Faculty at GSEP and GSBM appear to be more likely to agree on the
importance of hybrid and online programs than those in the other schools. In the
multinomial logistic regression, the responses from question #16 were classified
according to their original Likert-scale values. Category “strongly disagree” was set as
the reference in the regression. As the results shown in appendix E, the Model Fitting
Information table indicates a good fit of the overall model. Seaver college faculty seem
less sanguine regarding the future role of technology at Pepperdine University.
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Faculty Collaboration Network
Prototype Design
The primary goal of a faculty collaboration network is to provide a platform in which the
education community can converge, share, and exchange ideas to drive innovation
regarding student learning. A collaboration network is a nodal system that brings
together university departments, research institutes, business, accrediting bodies, and
governmental education agencies. A basic function of the network is to provide the
educational community with access to curriculum innovation, databases, cloud
computing resources, m-learning technologies, and implementation strategies. As part
of the current project, a prototype collaboration network was developed for the
Graziadio School. Figure 3 presents the overall design. The current system consists of
a file sharing system (Box), a real time audio conferencing system (Join.Me), real time
video conferencing, and an academic networking system (Yammer). This prototype has
been used to support the implementation of the Graziadio online MBA program.
Collaboration networks hold out considerable promise for enhanced sharing and
communication between Pepperdine’s five schools. A fully deployed university-wide
PFCNET will help usher in a new era in education learning opportunities at Pepperdine.

Figure 3 – Graziadio Collaboration Network Prototype
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Collaboration Network Design Requirements
Listed in the following are some of the design requirements and specifications
associated with deploying a faculty collaboration network on a university-wide basis.
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•

Connects to a single Login ID system through APIs
Supports slide, video, and document sharing
Leverages Yammer networking through APIs
Archival recordings of conference meetings
Online training and help support
Ease of use/up-to-date icon-based screens
Verification of membership
Leading edge security software.
Push technology to provide timely alerts
Blogging and threaded discussion tools
Synchronous and asynchronous capabilities
Large-scale cloud storage
Document search and Analytics
o Key word selection
o Automatic edit
o Excel compatible reports
Access to best practices sources
Entrée to virtual library resources on a worldwide basis

It is recommended that the prototype collaboration network be tested using central IT’s
faculty advisory group.
Faculty Collaboration Network Link
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Conclusions
Higher education is undergoing a fundamental shift from a teacher-centric to a learningcentric environment. In graduate management education, this transformation is being
fueled by the need to produce educated managers that can compete on a global basis.
The Internet is playing an ever increasing role in this reformation. Internet-based
learning systems hold out considerable promise for enhancing higher education in a
changing global environment. As a result of these developments, many universities are
increasingly focused on customization, experiential learning, and results assessment.
The new learning paradigms in play throughout higher education are designed to
significantly alter the three pillars of traditional graduate management education
instruction - fixed time, fixed location, and fixed learning pace - with a more flexible and
customized learning process. Specific benefits of these new educational initiatives
include:
•
Affords an integrated perspective on the course/program
•
Presents instructional-rich content including real-time feedback
•
Offers courses designed for specific learning applications
•
Increases student team participation and interaction
•
Improves quality control through content integration and standardization
•
Supports quality assurance through rubric measurements
•
Provides opportunities for student virtual internships
Faculty collaboration networks provide a platform in which the education community can
converge, share, and exchange ideas to drive innovation regarding student learning as
listed above. A collaboration network is a nodal system that brings together university
departments, research institutes, business, accrediting bodies, and governmental
education agencies. A basic function of a collaboration network is to provide the
educational community with access to curriculum innovation, m-learning technologies,
and implementation strategies.
Presented in the following are some specific project recommendations:
1) Appoint an academic leader at the university level to oversee the plans and
programs for leveraging the Internet throughout Pepperdine.
2) Develop and conduct two, one-half day faculty training seminars on new learning
technologies over the next 12 months
3) Implement a university wide collaboration network during 2013
4) Establish strategic alliances with peer schools for enhancing student learning
opportunities via the collaboration network
5) Evaluate faculty incentives for encouraging the use of new learning technologies
6) Strengthen central IT’s faculty advisory board as a vehicle for promoting the new
learning technologies
7) Include administration in the collaboration process
8) Explore the opportunities for sharing the Pepperdine system with smaller institutions
12

Appendix A
Survey Descriptive Statistics
Presented in the following are highlights from the university wide faculty survey. The
sample size was 126, which included all five schools. The survey response percentages
do not exactly match the actual faculty distributions by school.
1. Please identify your primary school affiliation. (Required)
Respondents

126

13

2. Please identify your faculty employment role. (Required)
Respondents

126

3. Please identify your primary campus. (Required)
Respondents

126

14

4. Rank the following learning technologies in order of importance for enhancing student
learning at Pepperdine.(Rank the items from most important (1), next important (2), etc. If
you have not used a technology, enter 0.)
#

Answer

1

2

3

4

5

6

7

8

Responses

1

Learning management
systems (like
Courses/Sakai)

78

6

4

3

0

1

1

0

99

2

Academic social
networks (like Google+
or Yammer)

1

3

2

6

9

2

9

0

82

6

24

15

13

2

2

2

0

89

1

9

7

6

4

9

3

0

86

5

Web conferencing tools
(like
Elluminate/Collaborate,
WebEx, or Skype)

7

23

18

10

3

3

1

0

88

6

Video conferencing
(Polycom or Tandberg)

2

8

9

0

6

5

0

3

85

7

Classroom lecture
capture (like Panopto
or Camtasia Relay)

4

6

6

4

7

5

7

0

86

8

Other (please explain)

8

10

1

4

0

0

0

1

36

107

89

62

46

31

27

23

4

-

Real-time online
document sharing (like
Google Docs)
PowerPoint narration
(like VoiceThread)

3
4

Total

The top 3 choices are:
•

Learning Management Systems (like Course/Sakai)

•

Real-Time Online Document Sharing (like Google Docs)

•

Web Conferencing Tools (like Elluminate/Collaborate, WebEx, or Skype)
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5. Please identify any technologies that you have personally found effective in improving
student learning. How do you use it and why is it successful?
•

The most mentioned tools are PowerPoint and Sakai, with other answers including
online videos, Webassign, Word and iPad. Few say that none of the technologies are
useful.

•

The Sakai learning management system is used for course communication, posting
materials, facilitating discussion and collecting assignments.

•

Respondents feel that the technologies are effective in conveying concepts, promoting
student discussion, sharing ideas and organizing courses.

6. Please identify any technologies that you have personally found effective in improving
classroom management. How do you use it and why is it successful?
•

Most of the respondents feel that Sakai is an effective system. It’s an easy way to
facilitate course communication, posting materials and collecting assignments.

•

A few mentioned Elluminate, LMS and iPad.

7. What barriers keep you from more fully embracing online learning tools as a
pedagogical vehicle? (Select all that apply.) – (Results are frequencies)
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8. Please identify challenges you have personally experienced in adopting or using
instructional technologies?
•

Time commitment is the primary challenge for most of the respondents. It is time
consuming to learn and implement the technology.

•

Other answers include lack of training & support, knowledge, and accessibility.

9. To integrate learning tools into your teaching how much training would you be willing
to attend?
Respondents

101

17

10. FOR TENURED FACULTY ONLY: When evaluating other faculty members (e.g. for
tenure or contract renewal), their use of technology in education is:
Respondents

42

11. FOR TENURE-TRACK / PRACTITIONER / VISITING / ADJUNCT ONLY: When
thinking of my evaluators (tenure committee, retention committee, dean, chair, etc.) I
believe that they feel that the use of technology in education is:
Respondents

60

18

12. The modern workplace is increasingly relying on computer, online, and mobile
technologies.
Respondents

98

13. Online learning tools can create efficiencies in teaching.
Respondents

99

19

14. Online learning tools can be used to evaluate student learning.
Respondents

99

15. Our peer and aspirational institutions are increasing their use of online learning tools
to deliver education to their students.
Respondents

99

20

16. I believe that hybrid/blended programs will be important to the future of Pepperdine
University.
Respondents

98

17. I believe that fully online programs will be important to the future of Pepperdine
University.
Respondents

97

21

18. The implementation of online learning at Pepperdine University should be gradual.
Respondents

99

19. Instructors need sufficient training to implement online learning.
Respondents

98

22

20. Offering online learning will help recruit new students.
Respondents

99

21. How soon will you replace print textbooks with electronic equivalents?
Respondents

80

23

22. How soon before you will present 25% of your class materials online?
Respondents

95

23. A collaborative network of peer faculty at Pepperdine would help me enhance my
classes with online learning tools.
Respondents

98

24

24. A web-based service that offers real-time communication and document sharing with
peer faculty at Pepperdine would help me adopt learning technologies.
Respondents

98

25. Any final comments? Please offer any other feedback you may have on the
instructional technologies offered by Pepperdine, training and documentation resources, or
opinions on current and future trends in education regarding technology.
•

•

•

•

The students are increasingly oriented to a dependency on technology. Technology can
be beneficial to keep them engaged in learning, but can also decrease the quality of
interaction with the professor.
Technology should not replace personal contact when our goal is to foster a scholarly
community. Pepperdine University cannot compete with other schools who already have
infrastructure in online technology.
Our faculty is focused to a large part on scholarship and taking time to incorporate
technology into teaching is difficult given the other pressures. The willingness to
troubleshoot technology is close to minimal.
Technology is just a tool. Like any tool - the value of that tool depends on the skill of the
person using it.
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Appendix B
Survey Questionnaire - Faculty, Learning, and Technology
The purpose of this brief survey is to solicit your perspective on the use of technologies in
education. The information received from the survey will be used to support our continuing
efforts to improve the educational experience for Pepperdine students.
No individually identifiable information will be solicited in this survey, meaning that responses
cannot be associated with any specific respondent. The data will be used by Pepperdine
University's Information Technology department, the Technology and Learning Faculty Steering
Committee, and select faculty investigators.
At the end of the survey, you will be given the opportunity to enter a drawing for a Kindle Fire.
To ensure the anonymity of your survey responses, you will be directed to a separate form where
you may submit your name and email address for the drawing.
1. Please identify your primary school affiliation. (Required.)
a. Graduate School of Education and Psychology
b. Graziadio School of Business and Management
c. School of Law
d. School of Public Policy
e. Seaver College
2. Please identify your faculty employment role. (Required.)
a. Tenured
b. Tenure-track
c. Practitioner/Visiting
d. Adjunct
e. Other (please
explain)

3. Please identify your primary campus. (Required.)
a. Encino
b. Irvine
c. Malibu
d. Westlake Village
e. West Los Angeles
f. Other (please
explain)
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4. Rank the following learning technologies in order of importance for enhancing student
learning at Pepperdine.
(Rank the items from most important (1), next important (2), etc. If you have not used a
technology, enter 0.)
□ Learning management systems (like Courses/Sakai)
□ Academic social networks (like Google+ or Yammer)
□ Real-time online document sharing (like Google Docs)
□ Web conferencing tools (like Elluminate/Collaborate, WebEx, or Skype)
□ Video conferencing (Polycom or Tandberg)
□ Classroom lecture capture (like Panopto or Camtasia Relay)
□ Other (please
explain)
5. Please identify any technologies that you have personally found effective in improving
student learning. How do you use it and why is it successful?

6. Please identify any technologies that you have personally found effective in improve
classroom management. How do you use it and why is it successful?

7. What barriers keep you from more fully embracing online learning tools as a pedagogical
vehicle? (Select all that apply.)
□ Staff technical support
□ Technical infrastructure
□ Faculty training
□ Buy-in/interest from faculty
□ Buy-in/interest from students
□ Other (please
explain)

27

8. Please identify challenges you have personally experienced in adopting or using instructional
technologies?

9. To integrate learning tools into your teaching how much training would you be willing to
attend?
a. Half-day
b. Full day
c. Two days
d. One week
e. Two weeks
f. None
10. FOR TENURED FACULTY ONLY: When evaluating other faculty members (e.g. for
tenure or contract renewal), their use of technology in education is:
a. Very Important
b. Important
c. Neither important nor unimportant
d. Unimportant
e. Very unimportant
11. FOR TENURE-TRACK / PRACTITIONER / VISITING / ADJUNCT ONLY: When
thinking of my evaluators (tenure committee, retention committee, dean, chair, etc.) I believe
that they feel that the use of technology in education is:
a. Very important
b. Important
c. Neither important nor unimportant
d. Unimportant
e. Very unimportant
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12. The modern workplace is increasingly relying on computer, online, and mobile technologies.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
13. Online learning tools can create efficiencies in teaching.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
14. Online learning tools can be used to evaluate student learning.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
15. Our peer and aspirational institutions are increasing their use of online learning tools to
deliver education to their students.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
16. I believe that hybrid/blended programs will be important to the future of Pepperdine
University.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
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17. I believe that fully online programs will be important to the future of Pepperdine University.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
18. The implementation of online learning at Pepperdine University should be gradual.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
19. Instructors need sufficient training to implement online learning.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
20. Offering online learning will help recruit new students.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
21. How soon will you replace print textbooks with electronic equivalents?
a. Now or already in place
b. One year
c. Two years
d. Five years
e. Never
f. Not applicable
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22. How soon before you will present 25% of your class materials online?
a. Now or already in place
b. One year
c. Two years
d. Five years
e. Never
23. A collaborative network of peer faculty at Pepperdine would help me enhance my classes
with online learning tools.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
24. A web-based service that offers real-time communication and document sharing with peer
faculty at Pepperdine would help me adopt learning technologies.
a. Strongly Agree
b. Agree
c. Neither Agree nor Disagree
d. Disagree
e. Strongly Disagree
25. Any final comments? Please offer any other feedback you may have on the instructional
technologies offered by Pepperdine, training and documentation resources, or opinions on
current and future trends in education regarding technology.
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Appendix C
Internal Survey Consistency
Question Block 1: 12, 15, 16, 17, 20
Theme: Online learning is becoming increasingly important.

Question Block 2: 13, 14
Theme: Online learning is helpful for both teaching and learning.

Question Block 3: 23, 24
Theme: Faculty collaboration support networks are helpful.
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Appendix D
Binary Regression Analysis

Target Variable (Q16): Blended/Online programs are important to the future of Pepperdine
Predictor Variable Q1: (1)Graduate School of Education and Psychology; (2)Graziadio School of
Business and Management; (3)School of Law & School of Public Policy; Reference: Seaver
College
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Appendix E
Multinomial Regression Analysis

Target Variable (Q16): Blended/Online programs are important to the future of Pepperdine
Predictor Variable Q1: (1)Graduate School of Education and Psychology; (2)Graziadio School of
Business and Management; (3)School of Law & School of Public Policy; Reference: Seaver
College
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